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Abstract

This academic article aims to examine modern approaches to teaching Thai as
a foreign language in response to the changing context of language education in the twenty-
first century. Thai language learning for foreign learners is no longer limited to memorizing
vocabulary, grammar rules, pronunciation patterns, or writing systems. Rather, it should be
designed as a communicative, practical, cultural, and technology-enhanced learning process
that enables learners to use Thai meaningfully in real-life situations. The article discusses the
significance of Thai language instruction for foreign learners in terms of daily
communication, academic participation, professional interaction, cultural understanding, and
intercultural adaptation.

The article proposes that effective Thai language teaching should be grounded in
learner-centered instruction, communicative language teaching, task-based learning,
experiential learning, cultural integration, and digital pedagogy. Digital tools, online
platforms, educational games, multimedia resources, and generative artificial intelligence can
support personalized learning, language practice, feedback, and autonomous learning.
However, technology should not replace the teacher’s role. Instead, it should be used as a
supportive tool under careful pedagogical guidance. In addition, the integration of Thai
culture is essential because Thai language use is closely related to politeness, social
hierarchy, religious contexts, interpersonal relationships, and cultural values.

The article concludes that teachers of Thai as a foreign language should shift their role
from knowledge transmitters to learning designers, facilitators of communication, cultural
mediators, and ethical users of technology. A modern Thai language classroom should help
foreign learners not only know the Thai language but also use it appropriately, confidently,
and respectfully within Thai society and multicultural contexts.
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; Generative Artificial Intelligence



63

Journal of Asian Language Teaching and Learning Vol.7 No. 1

Introduction

Thai is an important language for foreigners who study, work, travel, or live in
Thailand. For these learners, Thai is not only a linguistic system but also a social and cultural
tool that allows them to communicate with Thai people, participate in educational activities,
understand social norms, and adapt to daily life. Learning Thai as a foreign language
therefore involves more than acquiring vocabulary, grammar, pronunciation, and writing
skills. It also requires an understanding of Thai cultural values, politeness strategies, social
relationships, and appropriate language use in different contexts.

Traditional Thai language instruction for foreign learners has often emphasized
memorization, grammar explanation, pronunciation drills, and textbook-based exercises.
Although these components remain important, they are not sufficient for developing
communicative competence in real situations. Modern language education increasingly
emphasizes the ability to use language for meaningful communication, social participation,
and task completion. The Common European Framework of Reference for Languages, or
CEFR, provides a common basis for language syllabuses, curriculum guidelines,
examinations, and textbooks, and it describes what learners need to do in order to use
language for communication in cultural contexts.

In contemporary language education, learners are viewed as active users of language
rather than passive receivers of linguistic knowledge. The Council of Europe explains that the
action-oriented approach integrates classroom learning with real communicative practices
and emphasizes learner agency, realistic scenarios, collaborative tasks, and the production of
meaningful outcomes. This perspective is highly relevant to the teaching of Thai as a foreign
language because foreign learners need to use Thai in authentic situations such as introducing
themselves, ordering food, asking for directions, contacting university offices, participating in
cultural activities, and communicating respectfully with teachers, monks, elders, and
community members.

Moreover, digital transformation has significantly changed how languages are learned
and taught. Online learning platforms, digital media, educational applications, artificial
intelligence tools, and social media have expanded opportunities for learners to access
authentic language input and practice outside the classroom. The OECD Digital Education
Outlook 2023 highlights the importance of effective digital education ecosystems and the role
of digital technologies in shaping educational systems. UNESCO also emphasizes that
generative artificial intelligence should be used in education with appropriate regulation,
ethical awareness, and human-centered principles.

This article presents modern approaches to teaching Thai as a foreign language by
discussing the importance of Thai language instruction, learner-centered pedagogy,
communicative and task-based learning, cultural integration, digital technology, artificial
intelligence, and the changing role of teachers in contemporary language classrooms.

Body 1

1. The Significance of Teaching Thai as a Foreign Language

Teaching Thai as a foreign language is significant in several dimensions. First, it
supports daily communication. Foreign learners need Thai for greeting people, buying food,
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asking for prices, using public transportation, requesting help, making appointments, reading
signs, and dealing with everyday situations. Basic communicative ability in Thai helps
learners become more independent and confident in Thai society.

Second, Thai language learning supports academic and professional participation.
Foreign students studying in Thailand need Thai to understand university announcements,
communicate with staff, participate in campus activities, and build relationships with Thai
classmates. Foreign workers or professionals in Thailand also need Thai to communicate with
colleagues, understand workplace culture, and participate in organizational life. Therefore,
Thai language instruction should be connected to practical contexts that learners are likely to
encounter.

Third, Thai language learning is closely connected to cultural understanding. Thai
language reflects politeness, respect, seniority, religious awareness, and social hierarchy. For
example, the use of polite particles such as khrap and kha, pronouns, address terms, and
honorific expressions depends on the relationship between speakers. Foreign learners who
know only vocabulary but do not understand sociocultural rules may communicate in ways
that are grammatically correct but socially inappropriate.

Fourth, Thai language learning promotes intercultural communication. The World-
Readiness Standards for Learning Languages developed by ACTFL emphasize five goal
areas: Communication, Cultures, Connections, Comparisons, and Communities. These areas
highlight the connection between language, culture, comparison, and participation in local
and global communities. This perspective is useful for Thai language education because
learners should not only learn how to speak Thai but also compare Thai cultural practices
with their own cultures and use Thai to participate meaningfully in Thai communities.

2. Learner-Centered Instruction in Thai Language Teaching

A modern Thai language classroom should be learner-centered. This means that
instruction should begin with an analysis of learners’ backgrounds, needs, goals, language
levels, learning styles, and cultural experiences. Foreign learners are not a homogeneous
group. Some may be university students, some may be monks, some may be workers, some
may be tourists, and others may be long-term residents in Thailand. Their purposes for
learning Thai may differ significantly.

For example, foreign university students may need Thai for classroom interaction,
university services, and academic activities. Foreign monks may need Thai for Buddhist
studies, temple communication, and religious ceremonies. Foreign professionals may need
Thai for workplace communication. Therefore, the content, vocabulary, activities, and
assessment methods should be designed according to learners’ real needs.

Learner-centered instruction also encourages learners to participate actively in the
learning process. Instead of listening to lectures only, learners should ask questions, practice
speaking, work in pairs or groups, solve communication problems, reflect on their progress,
and use Thai in meaningful situations. This approach helps learners develop both linguistic
competence and confidence.

In addition, learner-centered Thai language teaching should recognize the influence of
learners’ first languages. Learners from different linguistic backgrounds may face different
challenges. For example, learners whose first languages do not have tones may find Thai
tones difficult. Learners unfamiliar with the Thai writing system may need more time to
master consonants, vowels, tone marks, and spelling patterns. Therefore, teachers should
provide differentiated support and flexible learning pathways.

3. Communicative Language Teaching for Thai as a Foreign Language

Communicative Language Teaching, or CLT, is highly appropriate for Thai language
instruction because it focuses on using language to communicate meaning. In a
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communicative Thai classroom, grammar and vocabulary are not taught as isolated
knowledge. Instead, they are connected to real communicative functions such as greeting,
introducing oneself, requesting information, giving opinions, apologizing, expressing
gratitude, and asking for clarification.

For example, instead of teaching only the sentence pattern “This is...” or “That is...,”
the teacher may design a classroom activity in which learners introduce their friends, describe
objects in the classroom, or present important places on campus. Instead of teaching food
vocabulary through memorization only, the teacher may create a role-play activity in which
learners order food at a university canteen or a Thai market.

Communicative Thai language activities may include:

self-introduction in Thai;

ordering food and drinks;

asking for directions on campus;

making simple phone calls;

talking with university staff;

greeting teachers respectfully;

participating in Thai cultural events;
explaining one’s daily routine;

asking about prices in a market;

introducing one’s country and culture in Thai.

These activities help learners see the practical value of Thai language learning. They
also reduce anxiety because learners practice language in meaningful and supportive
contexts. The goal is not perfect grammar from the beginning, but successful communication
with increasing accuracy, fluency, and cultural appropriateness.

4. Task-Based and Experiential Learning

Task-Based Language Teaching, or TBLT, is another important approach for teaching
Thai as a foreign language. In task-based learning, learners use language to complete a
meaningful task. The focus is on achieving a communicative goal rather than simply
completing grammar exercises.

For instance, a teacher may assign learners to conduct a survey about popular Thai
foods among classmates, interview Thai students about university life, create a short video
introducing a temple, design a Thai survival phrasebook for new foreign students, or prepare
a campus map with Thai vocabulary. These tasks require learners to use Thai for authentic
purposes.

A task-based Thai lesson may include three stages. The first stage is the pre-task
stage, in which the teacher introduces vocabulary, sentence patterns, cultural information, and
useful expressions. The second stage is the task cycle, in which learners work individually or
collaboratively to complete the task. The third stage is the reflection and feedback stage, in
which learners present their outcomes, receive feedback, and discuss what they have learned.

Experiential learning is also useful in Thai language education. Learners can learn
Thai from real locations such as markets, temples, canteens, libraries, transportation stations,
and university offices. After experiencing real communication, learners can return to the
classroom to discuss vocabulary, expressions, cultural observations, and communication
problems. This process connects classroom learning with real life and helps learners develop
practical competence.

The action-oriented approach supports this idea by emphasizing realistic scenarios,
collaborative projects, and learner agency. Therefore, Thai language teachers should design
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learning activities that allow learners to act as real users of Thai rather than only as students
completing exercises.

5. Integrating Thai Culture into Language Instruction

Language and culture are inseparable. Teaching Thai as a foreign language must
include cultural knowledge because Thai language use depends heavily on social context. A
learner may know a Thai word but still use it inappropriately if they do not understand the
cultural situation.

Important cultural topics for Thai language learners include:

Thai greetings and the wai;
polite particles such as khrap and kha;
pronouns and address terms;
respect for elders and teachers;
communication with monks;
Thai table manners;
temple etiquette;
Buddhist holidays;
9. Songkran and Loy Krathong;
10. the concept of kreng jai;
11. formal and informal language levels;
12. appropriate body language in Thai society.

For example, when teaching greetings, the teacher should not only teach the phrase
sawasdee but also explain the wal, the level of respect, and differences between greeting
friends, teachers, elders, and monks. When teaching food-related vocabulary, the teacher may
include Thai dining etiquette, shared dishes, polite requests, and expressions of gratitude.
When teaching temple-related vocabulary, the teacher may introduce appropriate dress,
respectful behavior, and basic Buddhist terms.

Cultural integration can be achieved through role-play, video analysis, field trips,
interviews with Thai speakers, comparative discussion, and project-based learning. Learners
may compare Thai cultural practices with those of their own countries. This helps them
develop intercultural awareness and avoid misunderstanding.

The ACTFL standards emphasize the link between communication and culture, as
well as the importance of using language to participate in communities. This supports the
view that Thai language instruction should develop both communicative competence and
intercultural competence.

6. Digital Technology in Teaching Thai as a Foreign Language

Digital technology can enhance Thai language learning in several ways. It provides
learners with access to authentic materials, flexible practice opportunities, immediate
feedback, and multimodal learning resources. In the modern classroom, teachers can use
digital tools to support listening, speaking, reading, writing, vocabulary learning,
pronunciation, assessment, and learner engagement.

For listening and pronunciation, teachers may use audio recordings, short videos, text-
to-speech tools, and pronunciation applications. These tools are especially useful for
practicing Thai tones, vowel length, final consonants, rhythm, and intonation. For reading
and writing, teachers may use digital worksheets, online quizzes, typing practice, and
interactive reading materials. For vocabulary learning, teachers may use flashcard
applications, word games, and spaced repetition tools.

Online platforms such as Google Classroom, Moodle, Microsoft Teams, or other
learning management systems can organize lessons, assignments, announcements, and
learning materials. Educational games such as Kahoot, Quizizz, Wordwall, and similar tools
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can make vocabulary and grammar review more engaging. Collaborative tools such as Padlet,
Google Docs, and discussion boards allow learners to share ideas, write short texts, and
interact with classmates.

Social media can also provide authentic Thai language input. Short videos, posts,
comments, advertisements, menus, signs, and public announcements can be used as teaching
materials. However, teachers should carefully select materials that are appropriate for
learners’ levels and educational purposes.

The OECD explains that digital education requires an effective ecosystem, not merely
isolated tools. Therefore, Thai language teachers should integrate technology systematically
by aligning digital tools with learning objectives, classroom activities, assessment methods,
and learner support.

7. Generative Artificial Intelligence and Thai Language Learning

Generative artificial intelligence has become an important tool in modern education.
In Thai language teaching, Al can support lesson preparation, materials development, learner
practice, and formative feedback. Teachers can use Al to generate dialogues, vocabulary
exercises, reading passages, role-play situations, quizzes, and differentiated learning
materials for beginner, intermediate, and advanced learners.

For example, Al can help create a Thai dialogue for ordering food at a canteen, asking
for directions, talking with a teacher, or contacting a university office. It can also generate
vocabulary lists with example sentences, short reading texts, comprehension questions, and
writing prompts. Learners may use Al to practice conversations, check sentence structure, or
receive suggestions for improving their writing.

However, Al should be used carefully. It may produce inaccurate information,
unnatural language, inappropriate cultural explanations, or oversimplified content. This is
especially important in Thai language learning because politeness, register, tone, and cultural
appropriateness are complex. Teachers must review Al-generated materials before using
them in class.

UNESCO states that generative Al in education should be guided by policy,
regulation, human capacity development, and ethical principles so that it benefits teachers,
learners, and researchers. Therefore, Al should be treated as a supportive learning tool rather
than a replacement for teachers or human interaction.

In Thai language classrooms, ethical Al use may include the following principles:
learners should not use Al to complete assignments without understanding; teachers should
explain the limitations of Al; Al-generated Thai should be verified by qualified users; and
cultural content should be checked carefully before classroom use.

8. Assessment for Thai Language Learners

Assessment in Thai as a foreign language should measure learners’ ability to use Thai
in meaningful contexts. Traditional written tests may assess vocabulary and grammar, but
they cannot fully measure communicative competence. Therefore, modern assessment should
include performance-based tasks, oral interviews, role-play, portfolios, projects,
presentations, listening tasks, reading tasks, and reflective learning journals.

A balanced assessment system should evaluate four main language skills: listening,
speaking, reading, and writing. Listening assessment may include understanding classroom
instructions, short conversations, announcements, or audio clips. Speaking assessment may
include self-introduction, role-play, question-and-answer tasks, and short presentations.
Reading assessment may include signs, menus, schedules, announcements, and short
passages. Writing assessment may include filling in forms, writing simple sentences,
composing short messages, or writing short reflections.
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Assessment should also include cultural appropriateness. For example, when learners
speak to a teacher or monk, they should be assessed not only on pronunciation and grammar
but also on politeness, address terms, and suitable expressions. This reflects the real nature of
Thai communication.

The CEFR emphasizes the use of descriptors and communicative ability in language
learning and assessment. It also describes language proficiency through what learners can do
with language. Although CEFR was originally developed in the European context, its
principles of communicative competence, can-do descriptors, and task-based assessment can
be adapted to Thai language education.

9. The Changing Role of Thai Language Teachers

In the modern era, teachers of Thai as a foreign language need to perform multiple
roles. First, they are learning designers. They design lessons, activities, materials, and
assessments that respond to learners’ real needs. Second, they are facilitators of
communication. They create a supportive classroom atmosphere where learners feel safe to
speak, make mistakes, and improve.

Third, teachers are cultural mediators. They help learners understand Thai values,
politeness, social relationships, religious contexts, and cultural practices. Fourth, teachers are
technology integrators. They select appropriate digital tools and guide learners in using them
effectively. Fifth, teachers are evaluators for development. They provide feedback that helps
learners improve their communication, accuracy, fluency, and cultural appropriateness.

Teachers also need professional development in digital literacy and Al literacy. They
should understand both the benefits and limitations of digital tools. They should be able to
evaluate online materials, design digital activities, protect learners’ privacy, and promote
responsible technology use.

Most importantly, teachers should maintain the human dimension of language
learning. Language is not only a system of words and rules. It is a form of human
relationship, cultural participation, and social meaning. Therefore, even in a digital age, the
teacher’s role remains essential.

Knowledge from Article

From the discussion above, the body of knowledge on modern Thai language teaching
for foreign learners can be synthesized into the following model:
A Modern Model for Teaching Thai as a Foreign Language

1. Learner Analysis

Identify learners’ backgrounds, needs, first languages, goals, and Thai language
levels.

2. Communicative Objectives
Set learning outcomes based on real-life Thai communication situations.

3. Task-Based and Experiential Learning
Design activities that require learners to use Thai to complete meaningful tasks.
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4. Cultural Integration
Teach Thai language together with politeness, social norms, Buddhist contexts, and

Thai cultural practices.

5. Digital and Al-Supported Learning
Use online platforms, multimedia, games, social media, and Al tools to support

practice and engagement.

6. Performance-Based Assessment
Assess learners through real communication tasks, projects, presentations, role-play,
portfolios, and reflection.

7. Lifelong and Autonomous Learning
Encourage learners to continue practicing Thai beyond the classroom through
communities, digital media, and real-life interaction.

The Modern Framework for Teaching
Thai as a Foreign Language

Learner-Centered
Goal Setting v
g i DELIVERY AND } )
and real-fife Thai P . LONG-TERM MASTERY ¢ g

communication needs.

DESIGNING
THE LEARNING
FOUNDATION

Task-Based Digital and Performance-Based
Cultural Immersion Al-Enhanced Practice Autonomy

Integrate social norms and Leverage multimedia, games, Use real-world projects and
Buddhist contexts into tasks requiring and Al tools to increase student reflection to encourage lifelong,
meaningful language use. engagement and practice. independent Thai language use.

A NotebookLM

Figure 1 Knowledge from Article

This model shows that modern Thai language teaching should integrate language,
culture, technology, communication, and learner autonomy. The ultimate goal is not only
linguistic knowledge but also meaningful, appropriate, and confident use of Thai in real
contexts.
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Conclusion

Teaching Thai as a foreign language in the modern era requires a shift from traditional
grammar-based instruction to communicative, task-based, experiential, cultural, and
technology-enhanced learning. Foreign learners need Thai not only for classroom success but
also for daily life, academic participation, work, cultural understanding, and intercultural
communication.

Modern Thai language instruction should be learner-centered and based on learners’
real needs. It should provide opportunities for learners to use Thai in authentic situations,
complete meaningful tasks, engage with Thai culture, and reflect on their learning. Digital
technology and generative Al can enhance Thai language learning by providing flexible
practice, personalized materials, interactive activities, and additional learning support.
However, technology must be used ethically and pedagogically. Teachers remain essential as
learning designers, cultural mediators, facilitators, and evaluators.

In conclusion, effective Thai language teaching for foreign learners should help
students not only know Thai but also use Thai appropriately, confidently, and respectfully. A
modern Thai language classroom should connect language with life, culture with
communication, and technology with human-centered learning.
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