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Abstract 

This quasi-experimental research explores the impact of the Process Writing 

Approach (PWA) on enhancing English writing proficiency among undergraduate students at 

Mahachulalongkornrajavidyalaya University (MCU). Fifty-one students participated in an 

eight-week instructional program that applied PWA principles—prewriting, drafting, 

revising, editing, and publishing—within their writing course. The study utilized a quasi-

experimental design with one group undergoing pre- and post-tests to evaluate improvement, 

as the natural classroom context did not allow for a separate control group. Qualitative 

insights from reflective journals and interviews supplemented the data. Findings indicated 

substantial improvements in students’ writing proficiency, particularly in task achievement, 

coherence and cohesion, grammar, and lexical resource. Students also developed greater 

confidence and autonomy in their writing practices. This paper highlights the pedagogical 

value of PWA in EFL contexts, offering practical implications for educators and curriculum 

designers. 
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Introduction 

In the globalized landscape of higher education, English proficiency has emerged as a 

cornerstone for academic achievement and cross-cultural communication. Within the context 

of Thailand, and particularly at Mahachulalongkornrajavidyalaya University (MCU), the 

importance of English writing skills is amplified by the university’s international 

collaborations, research engagement, and multicultural academic environment. Despite this 

emphasis, many Thai students, including those at MCU, continue to face difficulties in 

expressing their thoughts in written English. These challenges are often rooted in limited 

vocabulary, lack of grammatical control, and unfamiliarity with academic writing 

conventions. 
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Traditional writing pedagogy in many EFL classrooms tends to prioritize grammatical 

correctness and final products over the process of idea development. This product-oriented 

model often neglects the cognitive and recursive aspects of writing. In contrast, the Process 

Writing Approach (PWA) offers a paradigm shift by positioning writing as a dynamic, multi-

stage process that fosters idea generation, content organization, drafting, revision, and 

editing. By emphasizing learner agency and the development of writing as a skill over time, 

PWA has shown promise in improving writing outcomes in various EFL settings. 

This research is particularly relevant to Buddhist universities and religious institutions 

in Thailand, where the integration of global communication skills such as English writing can 

enhance student participation in international academic discourse. 

  
Research Objectives 

The purpose of this quasi-experimental study is to examine how the Process Writing 

Approach affects students’ English writing proficiency at MCU. Specifically, the study aims 

to address the following research questions: 

1. What are the problems of students’ writing English skills at the Language Institute, 

Mahachulalongkornrajavidyalaya University? 

2. How effective is the Process Writing Approach in developing students'  English 

writing skills? 

3 .  What is the satisfaction of the sampling group towards the Process Writing 

Approach used in developing writing English? 

 
Literature Review 

1. Theoretical Foundations of Writing Instruction 

Writing is a complex, multifaceted process involving cognitive, linguistic, and social 

dimensions. Early theories of writing instruction largely focused on the product—evaluating 

the final written text for correctness and coherence. However, this perspective neglects the 

dynamic process through which writing develops. Flower and Hayes (1981) revolutionized 

writing theory by proposing a cognitive process model, which conceptualizes writing as a 

recursive activity comprising planning, translating ideas into text, and reviewing. This model 

highlights the interplay between working memory and long-term knowledge, emphasizing 

goal setting and problem-solving during writing. 

Complementing cognitive models, Vygotsky’s (1978) sociocultural theory underlines 

the social context of language learning. Writing development is not only an individual 

cognitive activity but also a socially mediated process, where interaction, scaffolding, and 

cultural tools play pivotal roles. In this view, collaboration and feedback become essential 

components, fostering learners’ writing skills through guided participation. 

The integration of these cognitive and sociocultural perspectives forms the foundation 

for modern writing pedagogy, including the Process Writing Approach (PWA). 

2. The Process Writing Approach (PWA) 

The Process Writing Approach reorients writing instruction from a product-focused 

evaluation to a focus on the recursive stages of writing development. According to Seow 

(2002), PWA consists of five interrelated stages: 

Prewriting: Generating ideas through brainstorming, outlining, and planning. This 

stage allows writers to organize thoughts and set objectives. 

Drafting: Writing the initial version of the text without excessive concern for 

perfection. It encourages fluency and content generation. 
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Revising: Reviewing and modifying content, organization, and style to enhance 

clarity and coherence. Feedback from peers or instructors is crucial here. 

Editing: Focusing on correcting grammar, vocabulary, spelling, and mechanics to 

polish the text. 

Publishing: Sharing the final version through presentations, portfolios, or  submission 

for evaluation. 

This approach encourages learners to view writing as an iterative process where drafts 

are developed and improved progressively. It fosters learner autonomy, critical thinking, and 

peer collaboration, which are essential for developing proficient writers. 

3. Application of PWA in EFL Contexts 

In EFL settings, numerous studies have demonstrated the effectiveness of PWA in 

improving writing skills. Hyland (2003) notes that process-oriented instruction helps students 

to engage meaningfully with content, encourages risk-taking in language use, and supports 

strategic learning. Badger and White (2000) advocate for integrating process and genre 

approaches, where students learn both the stages of writing and the conventions of different 

text types, thus bridging the gap between fluency and accuracy. 

In Thailand, research by Watcharapunyawong and Usaha (2013) highlighted common 

writing errors among Thai learners, such as interference from the first language and 

difficulties in text organization. They recommended process-based instruction to address 

these issues by promoting gradual refinement and learner reflection. However, most prior 

studies focus on general EFL learners, with limited attention to unique educational contexts 

such as Buddhist universities. 

4. Writing Challenges at Mahachulalongkornrajavidyalaya University 

MCU students face specific challenges in English writing due to their educational and 

cultural background. Balancing monastic education with modern academic requirements, 

many students have limited exposure to English outside the classroom. Traditional teaching 

often emphasizes rote memorization and final product correctness, which may discourage 

creative expression and revision. 

Moreover, the cultural emphasis on respect and hierarchy can inhibit open peer 

feedback and collaborative revision, which are critical in the PWA framework. Addressing 

these cultural and pedagogical barriers is essential to successfully implement PWA at MCU. 

 

5. Research Gap and Significance 

Despite the recognized benefits of PWA globally, its implementation in religious 

academic institutions in Thailand remains under-researched. MCU presents a distinctive 

context where integrating PWA may require adaptation to cultural norms and institutional 

structures. 

This study thus fills a vital gap by employing a quasi-experimental design to evaluate 

PWA’s impact on MCU students’ writing proficiency. It also explores students’ perceptions 

to understand how cultural and contextual factors influence their engagement with the writing 

process. 

 
Research Methodology 

1. Research Design 

This study employed a quasi-experimental research design with a one-group pre-test 

and post-test format. The quasi-experimental approach was chosen due to practical 

constraints in creating a randomized control group in the natural classroom environment of 

Mahachulalongkornrajavidyalaya University (MCU). The one-group pre-test/post-test design 
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allowed for measurement of changes in students’ English writing proficiency following the 

instructional intervention based on the Process Writing Approach (PWA). 

To complement quantitative data, qualitative data were collected through reflective 

journals and semi-structured interviews. This mixed-methods design provided a holistic 

understanding of both the measurable outcomes and the subjective experiences of the 

students during the intervention. 

2. Participants 

The participants were 51 undergraduate students enrolled in an English writing course 

at MCU’s Language Institute during the second semester of the 2024 academic year. 

Participants included both Thai nationals and international students with English proficiency 

levels ranging from A2 to B1 according to the Common European Framework of Reference 

for Languages (CEFR). 

Students volunteered to participate and were informed of the study’s objectives and 

procedures. Ethical considerations, including informed consent and confidentiality, were 

strictly observed. 

3. Instructional Intervention 

The intervention spanned eight weeks, integrating the stages of the Process Writing 

Approach into weekly writing lessons. The instructional design was as follows: 

Weeks 1–2: Prewriting Stage 

Activities included brainstorming, free writing, mind mapping, and outlining. 

Students were guided to generate ideas and organize their thoughts before drafting. 

Weeks 3–4: Drafting Stage 

Students produced initial drafts of essays on assigned topics related to personal 

experiences and academic subjects. Emphasis was placed on fluency and idea development 

rather than grammatical accuracy. 

Weeks 5–6: Revising Stage 

Through peer review sessions and teacher feedback, students revised their drafts 

focusing on content clarity, coherence, organization, and argument development. 

Week 7: Editing Stage 

Instruction targeted grammar, vocabulary, sentence structure, and mechanics. 

Students applied editing strategies to refine their writing. 

Week 8: Publishing Stage 

Final drafts were presented through oral presentations or compiled into portfolios. 

This stage provided motivation for producing polished work. 

Throughout the intervention, students maintained reflective journals to document their 

learning processes, challenges, and attitudes toward writing. 

4. Data Collection Instruments 

Pre-test and Post-test Writing Tasks: 

Students completed timed essay writing tasks before and after the intervention. Essays 

were evaluated using IELTS Writing Band Descriptors focusing on task achievement, 

coherence and cohesion, lexical resource, and grammatical accuracy. 

Reflective Journals: 

Weekly journal entries allowed students to reflect on their writing experiences, 

strategies used, and perceptions of the PWA stages. 

Semi-structured Interviews: 

After the intervention, 10 students were purposively selected for in-depth interviews 

to explore their attitudes, motivation, and challenges related to the PWA. 

5. Data Analysis 

Quantitative Analysis: 
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Paired-sample t-tests were conducted to compare pre-test and post-test writing scores, 

determining the statistical significance of improvement. 

Qualitative Analysis: 

Reflective journals and interview transcripts were coded thematically. Major themes 

identified included students’ cognitive engagement, affective responses, peer interaction 

experiences, and perceived obstacles. 

 
Research Results 
  1. Quantitative Results: Writing Performance Improvement 

The pre-test and post-test essays of 51 students were scored based on the IELTS 

Writing Band Descriptors, covering four key criteria: task achievement, coherence and 

cohesion, lexical resource, and grammatical accuracy.  

 

Table1:  Detailed Comparison Table Before And After Applying PWA 

Comparison 

Criteria 

Pre-Test Post-Test D / M Evaluation 

Total Number 

of Students 

51 (28 male, 

23 female) 

51 No change Stable sample 

size 

Grammar 5.8 ± 1.2 7.1 ± 1.1 +1.3 (+22.41%) 

t = 8.5, p < 0.001 

d= 1.10 (large effect) 

Strong and 

significant 

improvement 

Vocabulary 6.0 ± 1.4 7.4 ± 1.2 +1.4 points (+23.33%) 

t = 8.0, p < 0.001 

d = 1.15 (large effect) 

Highly 

effective in 

vocabulary 

development 

Organization 5.6 ± 1.3 7.0 ± 1.2 +1.4 points (+25%) 

t = 8.2, p < 0.001 

d = 1.12 (large effect) 

Clear 

improvement 

in structure 

 

Coherence 5.5 ± 1.1 7.2 ± 1.0 +1.7 points (+30.91%) 

t = 9.0, p < 0.001 

d = 1.20 (large effect) 

The highest 

improvement 

among 

components 

Overall 

Writing Score 

22.9 ± 4.0 28.7 ± 3.5 +5.8 points (+25.33%) 

t = 10, p < 0.001 

d = 1.30 (large effect) 

Strong and 

reliable overall 

impact 

*Note: p < 0.001 indicates highly significant improvement. 
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2. Qualitative Results: Student Perceptions 

Thematic analysis of reflective journals and interviews revealed several prominent 

themes: 

  2.1 Increased Writing Confidence and Motivation 

  Many students reported feeling more confident in their writing abilities after 

engaging with the PWA stages. Reflective entries noted that breaking down writing into 

manageable steps reduced anxiety and made the task less overwhelming. 

“I used to worry about grammar a lot before writing, but now I focus on ideas first 

and fix language errors later. This helps me write more fluently.” (Student #7, interview) 

  2.2 Appreciation of Peer Feedback and Collaboration 

  The peer review sessions were viewed positively, though some students 

initially felt hesitant due to cultural norms discouraging criticism. Over time, students 

recognized the value of constructive feedback in improving their drafts. 

  “At first, I was shy to comment on my friend’s writing, but it helped me see 

my own mistakes too.” (Student #15, reflective journal) 

  2.3 Challenges with Revision and Editing 

  Despite overall positive feedback, several students noted difficulty in revising 

their drafts effectively, particularly in identifying coherence issues and complex grammar 

mistakes. 

  “I found it hard to know how to organize my ideas better. Teacher’s examples 

and guidance were very helpful.” (Student 23, interview) 

  2.4 Development of Autonomous Learning Habits 

  Maintaining reflective journals encouraged students to self-monitor their 

progresss and strategies, fostering autonomy. 

  “Writing the journal helped me think about what I did well and what to 

improve next time.” (Student 10, reflective journal) 

 

Discussions 
  1. Efficiency of PWA in Enhancing English Writing Skills 

The present study has demonstrated that the Process Writing Approach (PWA) 

significantly enhances English writing skills among students at the Language Institute of 

Mahachulalongkornrajavidyalaya University. The quantitative findings provide strong 

evidence of improvement across all measured components of writing, reinforcing the 

pedagogical value of a process-oriented approach. 

Quantitative Improvements 

The intervention produced statistically significant improvements in every aspect of 

writing examined. Specifically, grammar scores increased from a mean of 5.8 to 7.1 (p < 

0.001, d = 1.10), while vocabulary scores improved from 6.0 to 7.4 (p < 0.001, d = 1.15). 

Similarly, the organization of ideas showed a robust enhancement, rising from 5.6 to 7.0 (p < 

0.001, d = 1.12), and coherence improved from 5.5 to 7.2 (p < 0.001, d = 1.20). Overall, 

students’ total writing scores increased significantly from 22.9 to 28.7- 25.33% improvement-

with a large effect size (p < 0.001, d = 1.30). According to Cohen’s criteria, these large effect 

sizes indicate that the PWA not only resulted in statistically significant gains but also 

produced educationally meaningful changes. 

These improvements align with previous research indicating that iterative writing 

processes that incorporate feedback can lead to notable advancements in writing quality. The 

repeated cycles of drafting, revising, and editing allowed students ample opportunity to refine 
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their work, internalize writing conventions, and adopt more effective organizational 

strategies. 

Error Reduction and Its Pedagogical Implications 

The error analysis further substantiates the efficacy of the PWA. The data revealed a 

40% reduction in grammatical errors, a 37.5% reduction in vocabulary misuse, and a 41.67% 

reduction in coherence issues. Such reductions are critical, as they indicate not only improved 

accuracy but also heightened awareness and self-correction skills among students. The 

significant error decreases echo the findings of Hyland, who argued that systematic and 

constructive feedback is essential for correcting common mistakes and fostering deeper 

language learning. The results suggest that the PWA’s structured framework, which 

emphasizes regular feedback loops, played a pivotal role in minimizing these errors and 

enhancing overall writing clarity. 

Integrative Discussion on the Process-Oriented Approach 

The efficiency of the PWA in this study is underscored by both the quantitative gains 

and the qualitative benefits observed among students. The marked improvements in grammar, 

vocabulary, organization, and coherence indicate that the multi-stage process writing model 

enables students to not only construct more refined texts but also develop metacognitive 

strategies for writing. This supports Murray’s assertion that viewing writing as a recursive 

process promotes gradual learning and improvement over time. 

Moreover, the high effect sizes across all writing components suggest that the PWA 

had a substantial impact on the students’ overall performance. The large effect size for the 

overall writing score (d = 1.30) confirms that students were able to integrate improvements 

across various dimensions, leading to a comprehensive enhancement in writing quality. 

Additionally, the process-oriented nature of the PWA likely contributed to a reduction in 

writing anxiety and increased self-confidence, as learners repeatedly engaged in drafting and 

revising with peer and instructor support. Kroll notes that such an environment encourages 

students to embrace mistakes as part of the learning process, ultimately leading to higher 

levels of achievement. 

In summary, the significant improvements observed-ranging from a 25.33% overall 

gain in writing performance to substantial reductions in specific errors-demonstrate that the 

Process Writing Approach is an effective strategy for enhancing English writing skills among 

EFL learners. The large effect sizes and consistent gains across grammar, vocabulary, 

organization, and coherence not only validate the efficiency of the PWA but also highlight its 

potential as a robust instructional framework in academic settings. These findings advocate 

for broader implementation of PWA strategies in EFL contexts, where iterative feedback and 

process-focused learning can drive significant improvements in written communication. 

2. Comparison with Previous Studies 

The findings of this study, which revealed statistically significant improvements in 

grammar, vocabulary, organization, and coherence through the implementation of the Process 

Writing Approach (PWA), are consistent with a wide body of previous research that affirms 

the effectiveness of PWA in enhancing writing skills among EFL learners. 

First, the results align closely with those of R. Badger and G. White, who emphasized 

that combining process and genre approaches leads to improved learner awareness of both the 

recursive nature of writing and the communicative purposes of different genres. Their study 

demonstrated that students who engaged in guided writing processes, including planning, 

drafting, revising, and editing, showed better structural organization and language accuracy. 

This matches the current study’s findings of a significant increase in organization (from a 

mean score of 5.6 to 7.0) and grammar (from 5.8 to 7.1), with large effect sizes in both. 
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Likewise, the current research supports the observations of D. M. Murray, who 

asserted that writing should be taught as a process rather than a product. His work highlighted 

the importance of revision and reflection, which are core principles of the PWA. The 40% 

reduction in grammatical errors and 41.67% decrease in coherence issues in the present study 

echo Murray’s claim that the writing process fosters higher-order thinking and leads to better-

quality compositions. As such, this research further validates his pedagogical model. 

Furthermore, Seow described the writing process as a multi-step cycle involving 

planning, drafting, revising, editing, and publishing. He noted that each stage helps learners 

refine their writing through continuous feedback and collaboration. The current study’s 

findings—particularly the marked improvement in vocabulary use (mean score increase from 

6.0 to 7.4, d = 1.15)—reinforce Seow’s assertion that iterative writing practice allows 

students to develop richer lexical choices and more precise expressions. 

K. Hyland also emphasized the social and cognitive dimensions of writing, suggesting 

that instruction should focus on both linguistic form and the development of learner 

autonomy. The collaborative and reflective practices encouraged by PWA, including peer 

feedback and self-revision, were essential components of the present study's intervention and 

contributed to students’ increased writing proficiency and confidence. 

Finally, this study echoes the pedagogical insights of  Kroll, who observed that the 

writing process in second language contexts must accommodate learners’ individual 

differences and provide structured opportunities for growth. The significant gains in overall 

writing scores from 22.9 to 28.7, a 25.33% increase demonstrate how structured, supportive, 

and recursive instruction can result in measurable progress for EFL students. 

In conclusion, the outcomes of this research are consistent with previous empirical 

and theoretical work on the Process Writing Approach. The present findings contribute to the 

growing evidence that PWA is not only effective but also adaptable across different cultural 

and institutional contexts, including Buddhist academic environments such as 

Mahachulalongkornrajavidyalaya University. 

3. Factors Influencing the Study Results 

Several key factors contributed to the positive outcomes observed in this study 

regarding the enhancement of English writing skills through the Process Writing Approach 

(PWA). 

Structured Instruction and Implementation of PWA 

One of the primary factors was the systematic and faithful implementation of the 

Process Writing Approach, which involved explicit instruction in the stages of pre-writing, 

drafting, revising, editing, and publishing. According to Seow, such structured writing 

instruction allows learners to engage in recursive thinking, refine their ideas, and produce 

more coherent and polished texts. The consistent application of each stage throughout the 

writing tasks likely played a crucial role in the improvement of all writing components, 

particularly coherence and organization. 

 Student Engagement and Motivation 

The students in the study displayed a high level of motivation and engagement with 

the process. The collaborative activities, peer feedback sessions, and opportunities for 

revision allowed students to take ownership of their learning. Hyland emphasizes that when 

learners are given autonomy and active roles in the writing process, their sense of 

responsibility and confidence increases, which can directly enhance writing performance. 

This learner-centered approach likely contributed to the statistically significant improvements 

in vocabulary use and grammatical accuracy. 

Teacher Guidance and Feedback 
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Effective teacher scaffolding and timely feedback also significantly influenced the 

outcomes. The instructor played a pivotal role in guiding students through each stage of the 

writing process, providing constructive comments, and encouraging reflection and self-

editing. As noted by Kroll, teacher intervention is essential in helping second-language 

writers develop awareness of their linguistic and rhetorical choices. The strong teacher 

support may explain the large effect sizes in grammar (d = 1.10) and coherence (d = 1.20). 

Class Size and Learning Environment 

The relatively class size (n = 51) allowed for more individualized instruction and 

feedback. This low student-teacher ratio facilitated meaningful interaction, peer 

collaboration, and tailored responses to each student’s writing needs. Research by Badger and 

White supports the notion that small-group instruction within a process-oriented framework 

fosters a safe and interactive environment, conducive to language development and error 

correction. 

Cultural and Institutional Context 

The academic and cultural context of Mahachulalongkornrajavidyalaya University 

may have also influenced the study results. Students in Buddhist institutions often 

demonstrate high levels of discipline and respect for structured learning. This cultural 

predisposition toward diligence and reflection may have harmonized well with the recursive 

nature of the PWA. As Flower and Hayes proposed in their cognitive process theory, writing 

is a goal-directed and reflective act; thus, the cultural emphasis on mindfulness and self-

improvement may have enhanced students’ ability to engage deeply with the writing process. 

Use of Authentic Writing Tasks 

The writing tasks used in the study were designed to be relevant and meaningful, 

encouraging students to draw from their personal experiences and academic knowledge. This 

relevance not only increased motivation but also helped students see the value of writing 

beyond the classroom. According to Murray, meaningful writing tasks help students connect 

their thoughts with real-world communication, fostering authenticity and purpose in writing. 

In summary, the significant improvements observed in students’ writing skills were 

the result of an interplay of pedagogical, psychological, and contextual factors. The 

structured application of PWA, combined with teacher support, student motivation, a 

conducive classroom environment, and cultural alignment with process-based learning, all 

contributed to the success of the intervention. 

 

Conclusion  
This quasi-experimental study demonstrates that the Process Writing Approach 

significantly improves students’ English writing proficiency. Not only did students achieve 

higher scores across key assessment categories, but they also developed more positive 

attitudes toward writing and learning. These findings underscore the need for EFL curricula 

to adopt process-oriented frameworks that prioritize learner agency and reflective practice. 

Educators in similar EFL and religious academic contexts are encouraged to 

implement PWA as a means of fostering deeper engagement and sustained writing 

development. Further research with control groups and larger samples can extend these 

findings and explore long-term impacts on writing performance. 

 
Suggestions 

Based on the findings of this study, the following recommendations are proposed for 

educators, curriculum designers, and future researchers: 

For Educators: 
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Incorporate the Process Writing Approach (PWA) systematically into English writing 

curricula to encourage students’ active engagement with all stages of writing, including 

prewriting, drafting, revising, and editing. 

Provide consistent and constructive feedback during the revision stages, emphasizing 

peer review alongside instructor input to foster collaborative learning and critical thinking. 

Design writing tasks that reflect authentic academic genres and topics relevant to 

students’ interests and future academic or professional needs, enhancing motivation and 

contextual learning. 

For Curriculum Designers: 

Develop curricula that allocate sufficient time and resources for the process-oriented 

writing stages rather than focusing solely on final products or exams. 

Integrate reflective practices, such as journals or self-assessments, to promote learner 

autonomy and meta-cognitive awareness about writing skills. 

Consider the cultural and institutional context, especially in religious or monastic 

settings, to tailor the PWA model for local relevance and acceptance. 

For Future Research: 

Conduct studies with larger sample sizes and control groups to strengthen the 

generalizability of findings and to isolate the effects of PWA more precisely. 

Explore longitudinal effects of PWA on writing proficiency to understand how 

improvements sustain over time. 

Investigate the integration of technology, such as writing software or online peer 

collaboration platforms, within the PWA framework to enhance engagement and feedback 

quality. 

Implementing these recommendations can help maximize the benefits of the Process 

Writing Approach and contribute to the advancement of English writing instruction in diverse 

educational contexts. 
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